Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium funding)
funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic
year and the effect that last year’s spending of pupil premium had within our school.

School overview

Detalil

Data

School name

Sunnyfields Primary

Number of pupils in school

317

Proportion (%) of pupil premium eligible pupils

81/317 25.6%

Academic year/years that our current pupil premium 2024 - 2027
strategy plan covers

Date this statement was published January 2025
Date on which it will be reviewed January 2026
Statement authorised by Nicola Gatt

Pupil premium lead

Katie Brownson

Governor lead

Louise Laycock

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount
Pupil premium funding allocation this academic year £87,440
(includes Service children and Post LAC children)

Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)

Total budget for this academic year £87,440




Part A: Pupil premium strategy plan

Statement of intent

Strategies to Raise the Attainment of Pupils supported by the Pupil Premium Funding
2024-25 Pupil Premium Allocation: £87,440.

Scawthorpe Sunnyfields Primary School has a Pupil Premium Grant allocation of
£87,440 for the academic year 2024-2025. This funding is given with a specific remit of
diminishing any differences between disadvantaged students and those who are not
disadvantaged. Sunnyfields Primary School is working to support disadvantaged
students in all areas of their education from the moment that they arrive in school.

We aim for our curriculum provision to support all children, irrespective of their
background, to be successful at Sunnyfields Primary School. Pupil premium funding
enables us to be at the forefront of pedagogical approaches, ensuring High Quality
teaching supports all pupils to achieve their potential. A range of research-based
interventions are delivered and measured by trained staff.

At Sunnyfields we aim to provide every child with the vocabulary and skillset to be fluent
readers; our intervention programme supports this goal. Our aim is that every
disadvantaged student will achieve at least as well as their peers and have every
opportunity to excel.

Pupil premium funding allows us to put in additional support for a child’s mental health
and wellbeing where a need has been identified. Some disadvantaged students face
many and complex barriers during their education which make effective learning very
difficult. Other students have very specific needs, and still others have few barriers at all.
Our inclusive, caring ethos means that every child is supported pastorally. We will ensure
that all teaching staff are involved in the analysis of data and identification of pupils, so
that they are fully aware of strengths and weaknesses across the school.

Staff will aim to ensure that

e teaching and learning opportunities meet the needs of all the pupils

e appropriate provision is made for pupils who belong to vulnerable groups, this
includes ensuring that the needs of socially disadvantaged pupils are
adequately assessed and addressed

¢ In making provision for socially disadvantaged pupils, we recognise that not all
pupils who receive free school meals will be socially disadvantaged

¢ not all pupils who are socially disadvantaged are registered or qualify for free
school meals. We reserve the right to allocate the Pupil Premium funding to
support any pupil or groups of pupils the school has legitimately identified as
being socially disadvantaged.




Ultimate objectives: To narrow the attainment gap between disadvantaged and non-
disadvantaged pupils nationally and also within internal school data. For all
disadvantaged pupils in school to exceed nationally expected progress rates in order to
reach Age Related Expectation at the end of Year 6, which will enable pupils to be
successful in KS3 and KS4.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Home circumstances which do not sufficiently promote the importance of
attendance and leading to absence, gaps in learning and faltering relationships.

Our internal assessment of CPOMS shows that some students struggle to self-
regulate their behaviour.

Our internal assessment and observations of phonic understanding of some
pupils, particularly those within our current FS2 and KS1 needs further support
and this is particularly true of vulnerable groups who did not benefit from
classroom-based learning and this negatively impacts on their reading.

Increase the number of enrichment activities, particularly active learning to have
a positive impact on pupil’'s character education and cultural capital. Some
students face significant challenges in their lives and have social, emotional and
mental health needs that prevent them from learning.

Monitoring and moderation has demonstrated that some children, particularly
those who fall into more than one category of vulnerability, find reading
challenging, and this impacts their understanding of some curriculum elements.

Assessments and observations indicate that children’s attainment in writing and
grammar has been impacted on due to gaps in learning as a result of the
pandemic. This includes the mechanics of writing. Some students need 1:1
tuition and/or teaching in small groups to enable them to achieve.

Some students do not have access to a healthy diet or even food (cost of living
crisis related) which impacts on their general well-being.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.




Intended outcome

Success criteria

Improved attendance for all pupils in
particular those that are disadvantaged.

A sustained high attendance by our
percentage staying in line with national
figures, at or above 96%. The attendance
gap between pupil premium children and
their peers being reduced. Families
understand importance of attendance
and feel supported by school

Improved outcomes in Phonics

To achieve above national average in
phonics (aiming for 95+%). Assessment
and observations indicate significant
improvements in oral language amongst
pupils. This is evident when triangulated
with other source of evidence.

« Attainment in phonics shows further
increases in %, above national

* Attainment in reading ELG shows
increases

in % above national

« Attainment in reading indicates
increase in

% across all year groups with Y6 above
national

To further improve quality first teaching,
diagnostic assessment and interventions
to accelerate progress in reading, writing
and maths.

Children in KS1 and KS2 attain national
average or better progress scores in all
subjects, including those who are
disadvantaged

To improve attainment for all pupils in
writing.

Attainment in writing ELG shows
increases in % year on year and is not a
limiting factor in GLD. Attainment in
writing indicates increase in % across all
year groups with Y6 above national.

To improve children’s oracy skills to
further develop children’s understanding
across the curriculum and enable them to
articulate their understanding.

For all staff to access Little Wandle CPD
to allow them to improve the oracy skills
of children.

To further improve social, emotional and
mental health support for all pupils within
school.

Children are self-regulated learners,
aware of their strengths and weaknesses
and can motivate themselves to engage
in and improve their learning. Children
have access to a wide, rich range of
experiences and disadvantaged children
(including those with SEND) consistently
benefit from this work.




parents

To further improve collaboration with

Parents report that school is the ‘hub’ of
the community and a place to seek
support and guidance. Parents report
improved knowledge and understanding
about how and what their children learn.
Pupil voice demonstrates improving well

being

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)

this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Activity

Evidence that supports this approach

Challenge
number(s)
addressed

Purchase of
standardised
diagnostic
assessments.
Training of staff to
ensure assessments
are interpreted and
administered
correctly as well as
allowing us to
compare with similar
schools.

Standardised tests
can provide reliable
insights into the
specific strengths
and weaknesses of
each pupil to help
ensure they receive
the correct additional
support through
interventions or
teacher instruction

https://d2tic4wvoliusb.cloudfront.net/pro
duction/documents/quidance/Review of

Attainment Measures final.pdf?v=17367

55557

3568

High Quality
Teaching and
Learning

This is essential for
every student and
especially for those
who are
disadvantaged. To

Explicit Instruction (EEF toolkit +3).
Rosenshine’s Principles Of Instruction.
Cognitive & Metacognitive Strategies (EEF
toolkit +7) Teachers need to use more
Metacognitive strategies to help pupils plan,
monitor and evaluate their learning.

12358



https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/Review_of_Attainment_Measures_final.pdf?v=1736755557
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/Review_of_Attainment_Measures_final.pdf?v=1736755557
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/Review_of_Attainment_Measures_final.pdf?v=1736755557
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/Review_of_Attainment_Measures_final.pdf?v=1736755557

this end, the school
invests significant
time in developing

staff through
individual coaching
and whole staff
training. All teachers
have

plans for
development which
specifically identify
the needs of
individual pupils
(supported by the
pupil premium). They
use strategies where
there is a firm

research base of
positive impact.
Teachers need to
use more
Metacognitive
strategies to help
pupils plan, monitor
and evaluate their
learning.

Walkthru Resources
linked to Rosenshine
Principles of
Instruction as a basis
for staff CPD to
ensure quality first
teaching and
teaching methods
aligned with how
children learn.

Fifty strategies to instructional coaching led
by Tom Sherrington, Oliver Caviglioli, Dylan
Williams, Mary Myatt amongst others.

12358

Little Wandle
Revised Letters and
Sounds programme
— Staff trained and
scheme integrated
and taught effectively
across EYFS and
KS1. Daily
timetabled phonics
and catch up / keep
up intervention
groups 3 x weekly
reading groups
prioritised whereby
TAs are timetabled
to move through
F2,Y1, Y2

DFE Approved SSP programme to ensure
continuity, clarity and progression through
phonics teaching.

DFE - By ensuring high-quality phonics
teaching the government wants to improve
literacy levels to: ¢ give all children a solid
base upon which to build as they progress
through school . help children to develop the
habit of reading widely and often, for both
pleasure and information particularly for
disadvantaged pupils

https://www.qgov.uk/government/publicati
ons/choosing-a-phonics-teaching-

368



https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/list-of-phonics-teaching-programmes
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/list-of-phonics-teaching-programmes

Programme of CPD
for teaching and
support staff (Little
Wandle)

programme/list-of-phonics-teaching-
programmes

Teacher to pupil ratio | Sutton Trust found that “ The effects of high 123568
increased in key guality teaching are especially significant for

areas to enable pupils from disadvantaged backgrounds.

guality researched 1.5+ years’ progress as a result of highly

interventions and effective teaching

accelerate

pupil progress

Mental Health The Senior Mental Health Lead Training, 1247

Champion

The Senior Mental
Health Lead Training,
backed by the
Department for
Education (DfE),
aims to equip senior
members of school
or college staff with
the knowledge, skills,
and confidence to
champion mental
health and wellbeing
strategies.

backed by the Department for Education
(DfE).

https://www.gov.uk/government/publicati

ons/promoting-children-and-young-
peoples-emotional-health-and-wellbeing

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Activity Evidence that supports this approach Challenge
number(s)
addresse

d

Intervention https://educationendowmentfoundation.org.uk/education 123568
Programme -evidence/teaching-learning-toolkit/teaching-assistant-

S interventions

Intervention
s from the
class
teacher is
provided for
pupils who
need this
additional
support on a
regular



https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/list-of-phonics-teaching-programmes
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/list-of-phonics-teaching-programmes
https://www.gov.uk/government/publications/promoting-children-and-young-peoples-emotional-health-and-wellbeing
https://www.gov.uk/government/publications/promoting-children-and-young-peoples-emotional-health-and-wellbeing
https://www.gov.uk/government/publications/promoting-children-and-young-peoples-emotional-health-and-wellbeing
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions

basis in
order to
progress
and engage

effectively
with their
learning.

Intervention
in all
subjects is
provided,
oftenin a
small group
setting and

sometimes
onal:l
basis. For
some pupils
this is
planned on
a regular
basis

and for
others, it is
managed by
the class
teacher
according to
needs as
they arise.

Third Space
Learning- 1-
1 tutoring.
To support
those
children in
keeping up
with the year
6 maths
curriculum
as tofill
gaps in their
learning.

https://educationendowmentfoundation.org.uk/education

-evidence/effective-tutoring

123568

Reading
Plus- To
develop
fluency and
pace when
reading to
ensure by
the time they

https://educationendowmentfoundation.org.uk/early-
yvears/maths/effective-pedagoqgy-mathematics

3568



https://educationendowmentfoundation.org.uk/education-evidence/effective-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/effective-tutoring
https://educationendowmentfoundation.org.uk/early-years/maths/effective-pedagogy-mathematics
https://educationendowmentfoundation.org.uk/early-years/maths/effective-pedagogy-mathematics

reach Y6
they can
complete a
reading
paper in the
time
provided.

Fluency Bee-
White Rose
maths-

15 minute
daily
intervention-
Aimed at
developing
key skills to
support
progress and
attainment in
maths.

Wider strategies (for example, related to attendance, behaviour,

SLT, Regular
meetings, letters and
rewards for good
attendance. As well
as providing
enriched curriculum
opportunities for
those with improved
attendance.

improving discipline across the whole school which also
aim to support greater engagement in learning. Both
targeted interventions and universal approaches have
positive overall effects (+ 4 months)

https://educationendowmentfoundation.org.uk/educat
ion-evidence/leadership-and-planning/supporting-
attendance/build-a-culture-of-community-and-
belonging-for-

wellbeing)

Activity Evidence that supports this approach Challenge
number(s)
addressed

Parent support Parental engagement has a positive impact on average of | 1247

officer 4 months’ additional progress. It is crucial to consider how

employed to ;oagggage with all parents to avoid widening attainment

support . . .

- https://educationendowmentfoundation.org.uk/education-
families evidence/teaching-learning-toolkit/parental-engagement

To work closely with Approaches to developing a positive school ethos or 1



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils#:~:text=To%20create%20an%20environment%20that,well%20as%20the%20corridors%20and
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils#:~:text=To%20create%20an%20environment%20that,well%20as%20the%20corridors%20and
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils#:~:text=To%20create%20an%20environment%20that,well%20as%20the%20corridors%20and
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils#:~:text=To%20create%20an%20environment%20that,well%20as%20the%20corridors%20and

pupils#:~:text=To%20create%20an%20environment
%?20that,well%20as%20the%20corridors%20and

Behaviour For a whole range of reasons some pupils struggle to 1245
Management and accept boundaries and manage their own behaviour.
new behaviour Extensive support is provided by the SLT and
reward scheme specific trained staff. Training will be tailored to staff. For
Support will work instance BOSS training of MDSA.
with vuinerable https://cavuhb.nhs.wales/files/resilience-
pupils to ensure they : - . .
can access learning project/resilience-project-logo-adjustments/pace-pdf/
Outdoor learning Research shows outdoor education including learning 1245
classroom about: nature; society; nature-society interactions and
oneself will help with working with others, developing new
skills, undertaking practical conservation and influencing
society. The intended outcomes of such experiences can
encompass: knowledge and understanding, attitudes and
feelings, values and beliefs, activities or behaviours,
personal development and social development.
https://educationendowmentfoundation.org.uk/educat
ion-evidence/teaching-learning-toolkit/collaborative-
learning-approaches
Breakfast / Snacks Food deprivation is occurring more in PP families. 27
for identified PP Research shows hungry children do not perform as well.
children
https://educationendowmentfoundation.org.uk/educat
ion-evidence/bitesize-support/closing-the-attainment-
gap
Residential / Trip It is essential for their own wellbeing that they experience 34
costs different settings before writing about it. All residentials /
trips are linked to Topics that they are studying.
https://educationendowmentfoundation.org.uk/news/
new-partnership-to-test-the-impact-of-different-
cultural-learning-strategie?utm_source=/news/new-
partnership-to-test-the-impact-of-different-cultural-
learning-
strategie&utm_medium=search&utm_campaign=site
search&search_term=cultural%?20capital
Live sport and Taking advantage of world class sport and events. As 4

events — purchasing
tickets for pupils to
attend a live game —

above EEF denotes a positive impact of sports, art and
music on our pupils — ranging from 1 month to 4 months

10



https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils#:~:text=To%20create%20an%20environment%20that,well%20as%20the%20corridors%20and
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils#:~:text=To%20create%20an%20environment%20that,well%20as%20the%20corridors%20and
https://cavuhb.nhs.wales/files/resilience-project/resilience-project-logo-adjustments/pace-pdf/
https://cavuhb.nhs.wales/files/resilience-project/resilience-project-logo-adjustments/pace-pdf/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/bitesize-support/closing-the-attainment-gap
https://educationendowmentfoundation.org.uk/education-evidence/bitesize-support/closing-the-attainment-gap
https://educationendowmentfoundation.org.uk/education-evidence/bitesize-support/closing-the-attainment-gap
https://educationendowmentfoundation.org.uk/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie?utm_source=/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie&utm_medium=search&utm_campaign=site_search&search_term=cultural%20capital
https://educationendowmentfoundation.org.uk/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie?utm_source=/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie&utm_medium=search&utm_campaign=site_search&search_term=cultural%20capital
https://educationendowmentfoundation.org.uk/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie?utm_source=/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie&utm_medium=search&utm_campaign=site_search&search_term=cultural%20capital
https://educationendowmentfoundation.org.uk/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie?utm_source=/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie&utm_medium=search&utm_campaign=site_search&search_term=cultural%20capital
https://educationendowmentfoundation.org.uk/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie?utm_source=/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie&utm_medium=search&utm_campaign=site_search&search_term=cultural%20capital
https://educationendowmentfoundation.org.uk/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie?utm_source=/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie&utm_medium=search&utm_campaign=site_search&search_term=cultural%20capital
https://educationendowmentfoundation.org.uk/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie?utm_source=/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie&utm_medium=search&utm_campaign=site_search&search_term=cultural%20capital

inspiring children to https://educationendowmentfoundation.org.uk/educat

be involved in live ion-evidence/teaching-learning-toolkit/physical-

sport and become activity
more active.

Service pupil premium funding (optional)

Measure

Detail

How will you spend your service pupil
premium allocation this academic year?

Rock Steady lessons - Playing an instrument
can help young people to reduce anxiety, gain
control of emotions, and focus attention — by
altering the behaviour-regulating and motor
areas of the brain (long-term study, 232
children, 6 vyears, University of Vermont
College of Medicine). Music To My Brain:
Could Music Training Be Used to Improve
Adolescent Brain Development? Guido K W
Frank, Journal of the American Academy of
Child and Adolescent Psychiatry (2014)

Reading Plus- 1 child is receiving extra support
through the Reading Plus programme.

Curriculum Champions- 1 child is on our
curriculum champion. An extra-curricular
experience that entails working alongside the
Head Teacher to visit other classes in school
and review learning and share it with wider
stakeholders.

All 3 children take part in extra-curricular clubs
after school or at lunch time.

What was the impact of that spending on
service pupil premium eligible pupils?

Contributed towards gaining confidence,
performing in front of the whole school at the
end of term concerts, and continuing to make
new friends, not to mention all of the benefits
that come from listening to and playing music.

Total budgeted cost: £88,000

11



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones

are popular in England

Programme Provider

Third Space Learning Third Space Learning
Fluency Bee White Rose maths
Reading Plus Reading Plus

12



Part B: Review of outcomes in the previous academic

year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2023 to 2024

academic year.

disadvantaged

Improved This is ongoing and the staff in EYFS have worked particularly hard to
language and develop opportunities for developing language in the setting.
Oral Skllls % of cohort| GLD 2024  All ELGs Goals Exp. GLD 2023 GLD 2022
All pupils (35) 100% 69% 69% 14.5 53% 48%
Female (22) 63% 73% 73% 14.3 58% 42%
Male (13) 37% 62% 62% 14.9 48% 56%
PP (4) 11% 50% 50% 9.0 29% 60%
Not PP (31) 89% 71% 71% 15.3 58% 46%
Improved % of cohort Wa Mark Wa 2023 Wa 2022 |GLD 2023
H All pupils (40) 100% 85% 335 68% 78% 53%
OUthmes In Female (19) 48% 79% 332 54% 81% 58%
phonics Male (21) 53% 90% 337 88% 75% 48%
PP (6) 15% 67% 30.0 40% 43% 29%
Not PP (34) 85% 88% 341 71% 85% 58%
Year 2 resits
% of cohort Wa Mark Wa 2023 Wa 2022
All pupils (13) 100% 85% 35.1 50% 0%
Female (10) 77% 90% 35.0 100% 0%
Male (3) 23% 67% 35.3 20% 0%
PP (5) 38% 100% 376 50% 0%
Not PP (8) 62% 75% 335 50% 0%
Little Wandle programme has now been fully implemented. There is already
impact on our pupils and staff. Subject knowledge has improved and
delivery across Early Years and KS1 is consistent. There is also support in
place for pupils in KS2 who need it — through phonic intervention.
Improved Pupils Atttendance | Authorised Unauthorised | Late before | Late after
Absence Absence
attendance for
all pupils in PP 79 93.54 3.97 2.49 0.92 0.10
particular those Not PP 246 93.41 4.07 2.52 0.55 0.15
that are

The PSA works closely with families and the SLT in order to support
families with their attendance.

13




To improve This is on-going and with the purchase and continued implementation of the
attainment for | Write stuff scheme throughout key stage 2. We are hoping to see strong
all pupils in foundations built across school.
writin .
g Key Stage 2 Writing
% of |Teacher assessment
cohort EXS+ GDS EXS WTS PKS EM
All pupils (40) | 700% 73% 8% 65% 28% 0% 0%
Female (20) 50% 85% 10% 75% 15% 0% 0%
Male (20) 50% 60% 5% 55% 40% 0% 0%
PP (10) 25% 70% 10% 60% 30% 0% 0%
Not PP (30) 75% 73% 7% 67% 27% 0% 0%
To improve Key Stage 2 reading
attainment for
all pupils in % of Toet
reading cohort | Score Exp+ High
All pupils (40) | 700% 102 68% 15%
Female (20) 50% 103 65% 20%
Male (20) 50% 102 70% 10%
PP (10) 25% 101 70% 20%
Not PP (30) 75% 102 67% 13%

To support and
sustain positive
levels of
parental
engagement in
particular with
our most
disadvantaged
families

The school PSA works hard with a number of families to ensure that they
are fully supported. Conversations, calls and emails are exchanged
regularly and well-being checks conducted.

5 X SGO
5 X CIN
4 x CIC

9 X EHS

3xCP

14
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Further information

The impact of our actions above are reviewed termly and in governors meetings. Some
of the impact is qualitative (eg. the impact of theatre trips) but some is quantitative (eg.
numbers of behavioural incidents, achievement data, attendance figures). This data is
gathered during regular meetings with senior staff and through analysing the data at
key data input points. Individual students are monitored daily where needed, to ensure
actions to support them are taken swiftly. Clearly the over-arching impact of this work is
to raise the standards reached by disadvantaged students and prepare them for the
next stage of their education. We adapt our support and our plans for further work in
the light of this evaluation. Ultimately, the impact of our actions over time are seen as
pupils reach the end of each year group. The impact for each child at an individual
level is monitored carefully during each academic year as they progress towards the
next school year.
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